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INTRODUCTION 
The purpose of the study.-- The purpose of this study is to present 
an annotated bibliography of materials suited to the curriculum of grade 
five social studies in the Norfolk, Virginia public school system. 
The history of textbooks, equipment and methods needs to 
be expanded. Further research in the selection of curricular 
content can be directed toward making general principles, such 
as utility, learnability, and accuracy, specifically workable--
toward the repetition of extant techniques. Further research 
might well be directed toward the discovery of more inclusive, 
workable and acceptable techniques, toward harmonizing obJec-
tives and curriculum content, and toward selecting materials 
which clearly reflect the needs of the community in which'they 
are to be used. Perhaps the most fruitful results will come 
from numerous attempts to apply available principles and tech-
niques to local situations.ll 
The above statement, found in the Encyclopedia of Research 1941 
edition, is strikingly applicable to the scene today . .Some progress hal> 
been made in some areas indicated, but there is need for additional in-
vestigation in most phas"-s mentioned. This study attempts to harmonize 
objectives and curriculum content in a local situation, as advocated by 
Monroe. 
Justification of the problem.-- Social studies brings into focus 
the following aspects of learning: a knowledge of the world in which we 
live, its size, physical features, climate, resources, and people, as 
well as understandings of how people solve their problems, satisfy their 
needs, and get' along together. 
}/Walter S. Monroe (Editor), Encyclopedia of Educational Research; 
The Macmillan Company, New York, 1941, p. 1154. 
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In the public school system of Norfolk, Virginia, the fifth grade 
emphasis is on the peoples and countries of the Western Hemisphere. 
Since peoples of many European countries have contributed to the explora-
tion and colonization of the Western Hemisphere, it is important that 
pupils know how these peoples adapted their ways of living to new situa-
tions, including geographical factors and plan of government. The child' 
immediate world may offer much stimulation for reading. 
In order that teachers here may have a convenient source of refer-
ence for selecting materials consistent with the .characteristics of chil-
dren at the fifth grade level and to provide a program of enrichment of 
the basic course of study, it appears to the investigator that a study 
to present these supplementary materials fills an important need for 
teachers in this school system . 
. 
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CHAPTER I 
REVIEW OF RELATED LITERATURE 
Pupils of the fifth grade range in age from ten to thirteen years. 
At this stage they are increasing their skill to attack problems, have 
interests in new things, ask questions, develop concepts rapidly, and 
want to make their own decisions. They are choosing "best friends, 11 
respect good sportsmanship, like team play and competition. 
These characteristics of children have implications for the teacher 
who would provide for their needs. Reading may enhance moral values and 
build good character. Through supplementary reading in the social 
studies, children find out how boys and girls in th~ Americas are sim-
ilar and how they differ. Reading may help these pupils develop hobbies 
or give some serious thought to their careers. Children may read mate-
rials on current issues and participate in discussions or hold debates 
in which they may be taught to apply critical thinking in the process of 
decision making. They may become more careful in the selection of 
friends as they read stories of good relationships., The development of 
wholesome traits of citizenship and personality is ~nhanced through good 
books dealing with social behavior. Thus, supplementary reading serves 
a valuable purpose in the development of children. :Materials to which 
they are exposed in books may become a dominant factor in their character 
building. 
There is much in educational literature bearing on the problem under 
consideration in this investigation. In this c1 , -~ the literature will 
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be reviewed under the headings of (1) Textbooks, Cur1iculum, and Instruc-
tion, (2) Need for Supplementary Materials, (3) Children's Interests, 
(4) Utility of Content, and (5) Some Pertinent Resea,ch. 
Textbooks, Curriculum, and Instruction· 
1.1 
In the Encyclopedia of Educational Research, Mo~roe has pointed 
out that: 
Textbooks in the social s tudies have changed in recent 
years in response to research in the curriculum and in social 
learning as well as that dealing directly with the textbooks 
themselves. Recent textbooks in geography haye, shifted il-
lustrations from static, isolated scenes to tho.se which re-
veal processes in their natural setting. There has been an 
increase in the size of pictures and in the n~er of maps. 
Despite these improvements in textbooks, recent research 
has demonstrated most books are still too difficult for the 
majority of pupils on the grade levels for which tpey are in-
tended, that maps and pictures are inadequate and that too 
little is included by way of concrete example. These criti-
cisms apply more seriously to the secondary school and to 
books in history than to books in geography. ' 
. ' 
In view of the difficulty of materials as found in most textbooks, 
it is important that the teacher of social studies be aware of his re-
' 
sponsibility as a teacher of reading. 
2/ 
wesley and Adams- stress the importance of reading in connection 
with the social studies and indicate the responsibility of the teacher 
in this connection. They hold that: 
Success in the .social studies program depends to a large 
degree upon the ability to read. The range of; direct experi-
ence, even for adults, is limited; and so the pupil faces the 
l/Monroe, op. cit., p. 1146. 
1/Edgar Bruce Wesley and Mary A. Adams, Teaching the Social Studies (Sec-
ond Edition), D. c. Heath. and Co., Boston, 1942, pp. 280-281. 
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necessity of ga~n~ng much, perhaps most, of his social experi-
ence by reading. Since there is no way of changing this situ-
ation, the social studies teacher must know how to help readers. 
The task of the .social studies teacher with respect to 
reading is primarily, of course, that of developing techniques 
in the reading and understanding of social studies materials. 
~aturally he should know something about the elementary and 
basic skills; he should be aware of the mechanical aspects; 
he 'should be acquainted with some reading tests; and he should 
be able to diagnose and treat difficulties. His major task, 
however, is that of helping students who have already learned 
the basic steps to read and understand social studies materials; 
for he cannot assume that even a good reader will automatically 
learn new concepts, grasp generalizations, understand chronology, 
read maps, and analyze processes. The student must have help in 
his efforts to unravel the seamless web of human relationships. 
The importance of reading as a tool for the social studies is 
ll 
further pointed up by Gans. She says: 
Reading serves as an important tool for the social sciences. 
However, the modern teacher sees it as a means to an .end and not 
an .end in .itself. Therefore, her curriculum is not a reading-
about curriculum in which social science learnings are a by-
product, but, rather reading is one of many tools that children 
use to find the answer to problems. She does not have the chil-
dren read a story about. the United Nations and then discuss it 
for their lesson; they begin with the problem,. "'What is the 
United Nations and what does it do?', and turn partly to reading 
for help. 
Teachers of social studies must work very carefully in planning 
activities and selecting materials which will develop in pupils desirable 
concepts, attitudes, and behavior traits. In this connection, a. com-
mittee reporting on the function of social studies in general education, 
points out: 
The social sciences offer great potentiality for meeting 
adolescent needs and for promoting those characteristics which 
mark the democratic citizen. The social sciences are the means 
1/Roma Gans, et al., Teaching Young Children, World Book Company, New 
York, 1952, p. 23. 
' 
3 
• 
whereby these valuabie contributions may be carried·into the 
great stream of general education. And it is the social 
studies teacher on whom society and its youth must rely to 
make those potentialities spring to life, to make those con-
tributions real.l/ 
The committee states further: 
The social studies teacher can aid the adolescent in 
satisfying his need for friendship by making the social studies 
classroom a place where friendships flourish. Opportunities 
for participation can be provided in ways to encourage comrade-
ship.~/ 
If instruction is to provide experiences for meeting children's 
needs, experiences which help each child live effectively in our society, 
reading materials must be challenging. Social studies become meaningful 
if reading is not a burden to children. Through the tool of reading, 
11 
each experience can be made meaningful. According to Smith; 
Instruction in reading must be made increasingly attractive 
to children. Teachers must put to work all their enthusiasm, 
energy, wisdom and ingenuity, not only in making the most of 
every reading situation which arises but also in causing every 
reading activity to be a fascinating one. 
Careful planning is a must for making instruction attractive to 
children. Moreover, instr1:1ction is only thus made meaningful as well as 
f±} 
attractive. Monroe has stated that: 
1/A Committee Report on the Function of Social Studies in General Educa-
tion, The Social Studies in General Education, D. Appleton-Century 
Company, New York, 1940, pp. 388-389. 
~Ibid., p. 142·. 
3/Nila B. Smith, "Reading 'Musts 1 Contribute to Liying," Reading for 
Today's Children, National Education Association, washington, D. C., 
1955, p. 8. 
l!}Monroe, op. cit., p. 1135. 
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In constructing a social studies curriculum the crucial 
step, after determining objectives, is the selection of mate-
rials of instruction. For the purpose of selecting those 
specific materials and activities which will prove effective 
in achieving educational objectives, various criteria have been 
proposed. Chief among these are pupil interests or needs, 
learnability, accuracy, and utility, In the application of 
these criteria research procedures have been utilized to a lim-
ited extent only, but some notable efforts to utilize them more 
fully have been made. 
Despite much talk about adjusting the curriculum to chil-
dren's present interests, research enterprises for the identifi-
cation of those interests have been scarce indeed. Such studies 
as have been reported emphasize the instability and variability 
of interests rather than point to any continuing interests which · 
might guide the curriculum maker. Some studies, to be sure, 
have provided evidence in support of the general principles that 
dramatic adventure is high in appeal to younger pupils and that 
matters close to the lives of pupils of all ages are generally 
to be found close to their interests, but interest as a criterion 
of selection remains in the realm of theory and good intentions. 
Quite as important as what materials are selected is the matter of 
y 
how they are organized and presented. In this connection Monroe also 
says: 
Materials must be organized to meet the different require-
ments of provision for individual differences and adjustments 
necessary to horizontal and vertical integration. Variations 
in organization have ranged all the way from straight subject 
matter to complete integration or fusion, where the identity of 
the individual subjects is completely submerged. Prevailing 
practice favors a modified subject matter approach as more ad-
vantageous for the purpose of learning with many of the benefits 
of integration obtained through correlation among units and 
projects. This type of approach has evolved toward a unity of 
concept not possible when completely separate subjects were 
offered. 
In attempting to provide for the range of individual differences 
referred to above by Monroe, the teacher finds it difficult to use any 
one textbook alone with any great degree of success. As an important 
Monroe, op. cit., p. 744. 
5 
6 
.r'~====~======================================================~====== \ .... ...- tool, however, the textbook deserves consideration--both to determine 
how well it might accommodate the range of individual differences in the 
group, and the direction, nature, and scope of supplementary materials 
needed in planning an instructional program aimed at certain predeter-
mined objectives. 
On the other hand, schools that depart from the security of a text-
book are challenged. They too must provide for continued growth of each 
pupil as a responsible citizen by presenting materials which contain 
essential facts, knowledges, and skills to help them become independent }:/ 
in their attack on social problems. Miel and Brogan list the chal-
lenges under the following groupings: 
1. To find better ways to help children discipline their living 
through feeling good toward self and others, extending their 
life-space selectively, solving problems democratically, and 
building socially useful meanings. 
2. To use the subject matter of the whole array of social sci-
ences, not just the facts of history and geography, in help-
ing children become socialized. 
3. To find better means of organizing learning activities in 
social studies. 
4. To find ways to use some of the splendid materials in today 1s 
textbooks without being enslaved to the organization of a 
single textbook. 
The teacher who meets these challenges acceptably is one who plans care-
fully and who aids pupils in overcoming the difficulty of reading social 
studies materials. One technique worthy of mention here is advocated by 
Monroe as he states: 
1/Alice Miel and Peggy Brogan, More Than Social Studies, Prentice-Hall, 
Inc., Englewood Cliffs, New Jersey, 1957, p. 95. 
______ ,,,,_ ----.-- --------------------------------. 
· --- -------------_-_---~~------ -,1 
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The relative difficulty of social studies reading materials 
can be controlled to some extent by reference to the various 
word lists which have been developed by research. In addition 
to the general word lists,· several have been compiled for the 
speeial vocabularies of the social studies .]j These are combined 
in the extensive list .Prepared by Wesley.1/ 
3/ . 
Rivlin- reports on the trends in social studies teaching today. 
He contends that: 
The various aspects of the social studies program are 
interwoven into a pattern involving content and curricular 
organization as well as methods, so that these may be con-
sidered together under the following headings: 
1. Deformalizing of teaching and motivation of pupils' work. 
2. Enrichment of methods by use of many aids to instruction. 
3. Use of activities to provide experiential.learning. 
4. Emphasis on the more permanent elements of learning. 
5. Introduction of new topics. 
6. Increased attention to contemporary aspects. 
7. Community study and regional consciousness. 
8. Awareness of the personal aspects of method, 
9. Wide experimentation with local courses of study. 
10. Acceptance of the idea of social planning. 
Another interesting analysis of teaching method is. advocated by 
fi/ 
MonrOe) who suggests: 
.Method of teachirtg bec.omes more effectively subject to ex.-· 
perimerttal analysis when considered in terms of its particular 
component elements than when treated as an inclusive entity. 
Thus some very substantial contributions to good teaching pro-
cedure have been made by research students who have studied the 
values to be gained and techniques to be used in (a) telling or 
lecturing, (b) ·questioning, (c) directing study, and (d) direct-
ing pupil activity. 
1/Monroe, op. cit., p. 1131. 
l/Edgar B. wesley, Teaching the Social Studies, D. C. Heath and Co,, 
Boston, 1937, p. 635. 
l/Rarry N. Rivlin (Editor), Encyclopedia of Modern Education, Philosoph-
ical Library, Inc., New York, 1943, pp. 745-747. 
~/Monroe, op. cit., p. 1144. 
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In the continuing effort to improve teaching method, it is well for 
]) 
educators to be aware of certain criticisms being made. Hamm sum-
marizes the criticisms of social studies as not new. He purports: 
The criticisms may be particularly bitter but criticism 
will continue as long as there are social studies teachers. 
In the past it has proved helpful in many instances in bringing 
about much needed changes in curriculum, in method and organiza-
tion .... " How are social studies teachers to meet this criti-
cism? .•. Outstanding teachers in social studies are those who 
try to improve their teaching methods, and criticism often gives 
them direction toward improvement. 
In answering one particular criticism, teachers of social studies 
must develop attitudes and abilities to help children with their diffi-
culties in reading and comprehending social studies materials. Children 
face such problems in this area as: using maps and glob~s, building 
geographic concepts, understanding geographic terms which are not in the 
speaking vocabulary, increasing interest in current events, and under-
standing how needs are satisfied in a changing society. A balanced read-
ing program may enhance the child's efforts to solve some of these prob-
lema. The teacher who makes classroom reading experiences comprehensible 
and enjoyable is helping children to learn what reading really means. 
Need for Supplementary Materials 
The literature.relative to the teaching of social studies reveals 
that a wide selection of material is needed if an effective job is to be 
J:.l 
done. Strang cites the following values as being derived from supple-
1/Russell L. Hamm, "Criticism and the .Social Studies, 11 Social Education 
(November, 1958), 22:7:350-352, National Council for the Social Studies, 
Washington, D. C . 
.?./Ruth Strang, "Familiar Words in Familiar Books, 11 .School Review (April, 
1940), 48:292-299. 
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mentary reading; 
1. It accelerates achievement and aids comprehension. 
2. It broadens vocabulary. 
3. It promotes good habits, attitudes and skills. 
4. It increases interest. 
·5. It helps to avoid reading errors. 
6. It reduces failures. 
7. It provides for individual differences. 
It is apparent that provision for individual needs of pupils results 
in pupil achievement and growth, increased interest, good social adjust-
ment, and increased independent reading. The reading needs of pupils 
must be provided for if success is to be assured. Pupils must learn to 
understand and use words found in the study of literature, science, 
social studies, and arithmetic. Through reading they may use content 
material to solve classroom problems. 
ll 
Artley contends that the teaching of reading is inadequate with-. 
out a good supplementary program. He implies that the reading program 
of the future must give more attention to the development of reading and 
study skills as they relate to each content area. 
Supplementary reading materials contribute to classroom atmosphere 
y 
and make social studies enjoyable, according to Smiley. He indicates 
that the trend is toward free or ·independent reading programs, the first 
goal of which is to make habitual voluntary readers of children. To do' 
this, two things are necessary: 
1. To arouse children's interest in books, and 
2. to provide materials which hold their interest. 
J::./A. Sterl Artley, "Some Musts Ahead in Teaching Reading," Reading for 
Today's Children, National Education Association, Washington, D. C., 
1955, p. 5. 
Jj J~rome c-< 1 :r .. "Children'~_ I':~er~st? and, a Free Reading Program," 
Ens!:lish • '" ( :, 1952), 41:47n ·.~,. 
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Preston~/ has emphasized the need of a wide selection of reading 
materials in a social studies unit. He stresses the importance of seeing 
that significant experiences are followed by appropriate reading experi-
ences. "The former provide strategic and natural matter, and through 
2/ 
the latter the child is enabled to see the functional role of reading . 11 
Supplementary materials do much to create a reading atmosphere in 
the classroom. They bring into focus various viewpoints, resulting from 
over-all participation otherwise impossible. These materials also serve 
21 
to help. each child live effectively in our society. Michaelis sup-
ports this view in the following statement: 
The purpose of the Social Studies program is to provide 
experiences that will help each child live effectively in our 
I democratic society. In :this society, the individual is ex-
pected to interact with :others in such a way as to realize his 
own greatest potentialitiies and at the same time contribute to 
the betterment of the group. 
4/ . 
Re further states:-
The ~eeds of children may be classified as physical, per-
sonal and social .. 
1. The physical need is met through excursions, rhythmic 
expressions and models, and processing of materials. 
2. Personal Ego needs--through provision of a variety of 
experiences that meet individual interests and abil-
ities such as creative work, sharing and dramatic par-
ticipation. 
3. Social--by providing for cooperative group work, giving 
each child an opportunity to contribute to group activ-
~/Ralph C. Preston, Teaching Social Studies in the Elementary School, 
Rinehart and Co., New York, 1950, p. 267, 
1/Ibid., pp. 253-254. 
3/John w. Michaelis, Social Studies for Children in a Democracy, 
Prentice-Hall, lnc., Englewood Cliffs, New Jersey, 1956, p. 10 . 
!!:,/Ibid., p. 96. 
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Dawson 
. 
ities, recognizing each child IS COntributiOnS and re-
lating responsibilities and tasks to each child's abil-
ities, needs, and interests. 
links literature with social studies when she states that 
"consideration of children's needs in literature is vitally important if 
children are to grow into well-adjusted, stable, happy citizens in a 
complex world." 
In choosing supplementary materials it. is desirable to select as 
many as possible which have pictures and illustrations because they 
I . 
clarify the text, help pupils: to grow intellectually, and give informa-
l 
tion beyond the home environ4ent. Though many teachers still follow a 
textbook in a separate subje~t as a guide in organizing learning activ-
1 
ities in social studies, mos~ of them find that even the best modern 
' ! textbook must be reinforced ~nd supplemented. Schools which still fol-
' low a textbook organization should enrich their teaching in many ways. 
Jj 
Miel and Brogan point out that: 
Research advocates enrichment through supplementary instruc-
tional materials. Supplementary books, periodicals, literature, 
children's newspapers, pictures, maps, bulletin board displays, 
models, films, trips--some of these ways of bringing extra mean-
ing to the textbook pages are used by all teachers. Other means 
of enrichment are improved methods of teaching-learning and 
through correlation. 
Pupils need experiences which provide for maturing minds. Their 
changing needs and future responsibilities point to the need for mate-
rials which help them to find out about the shrinking world. These 
materials may be found in abundance in newspaper and magazine articles, 
}/Mildred A. Dawson, Teaching Language in the Grades, World Book Company, 
New York, 1952, pp. 73-93. 
2/Miel and Brogan, loc. cit. 
11 
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Research points out a need for more intensive study of news in the 
teaching of social studies, 
1/ 
Murra et al. report that: 
Research relating to current events, community study and 
propaganda is inadequate. The fundamental value of knowing 
current events remains to be demonstrated. The parts which the 
teacher and the pupil should play in the community study needs 
clarification, The development of methods to offset propaganda 
has not yet reached a satisfactory stage. 
2:./ 
Nevertheless, Wilson advocates the use of news to teach social 
studies. He reports: 
The newspaper has probably been employed more in the teach-
ing of social studies than any other media. News items, tele-
vision, radio and periodicals can be utilized to teach geography 
in a meaningful way. 
This author gives a design suggesting methods a teacher might employ in 
using news items to develop geographical concepts and understandings • 
Having observed the need for materials and activities to supplement 
the textbook in a social studies instructional program, it is well to 
consider next some basic principles to serve as guidelines in selecting 
these materials. 
Children's Interests 
The importance of discovering children's interests and using them 
to further the instructional program has long been noted. As early as 
1/W. F. Murra, et al., Bibliography of Textbooks in the Social Studies 
for Elementary and Secondary Schools, National Council for Social SrnrliP 
Bulletin, Number 12, Washington, D. C., 1939, p. 79. 
1/Richard C, Wilson (Editor), "Using News to Teach Geography," Social 
Education (February, 1960), 24:2:56-57, National Council for Social 
Studies, Washington, D. C. 
12 
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1921 Dunn contended that no field to which dawning interest points 
should be excluded; that the range of reading materials should be wide 
enough to include all wholesome interests already active and should be 
stimulating enough to awaken other interests. 
The interests of pupils may be new or they may be a continuation of 
their experiences through the years. Children may show their interests 
through their preferences for games, radio or television programs; choice 
of friends, motion pictures, vocational ambitions, books, hobbies, or by 
their oral or written expressions. A city boy might collect stamps 
while a boy from a rural area might collect seeds, eggs, leaves, skins, 
pets, or any object pertaining to his environment. 
If environmental forces in the life of the child limit his experi-
ences to the extent that he is handicapped in the learning process, the 
teacher must provide vicarious experiences to enrich the child's life. 
:?:.! 
Miel and Brogan support this idea. They claim: 
The social studies area is important because it is needed 
.to aid children in moving beyond what they can experience in 
casual or even examined first-hand contacts with people and 
things. They must be helped to engage in longer-range planning, 
make more use of vicarious experience, and do more concept build-
ing. It is a clear responsibility of the school to help chil-
dren grow into a wider frame of reference, one which is built 
into and within the meanings secured from direct relating with 
people and environment. 
Concerning the unattractive curriculum and curriculum practices, 
1)Fannie W Dunn, Interest Factors in Primary Reading Material, Bureau . 
of Publications, Teachers College, Columbia University, New York, 1921,· 
p. 70. 
1/Miel and Brogan, op. cit., p. 132. 
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Ragan holds that: 
If elementary school children regard the social studies as 
dull and uninteresting, the cause can usually be found in one 
or more of the following conditions: 
1. The children are studying history or geography as a 
separate subject based on a single textbook ••.• 
2. The material in the book is too difficult for the chil-
dren to understand, and deals with concepts, places, 
and events far removed from their past experiences. 
3. The children are forced to memorize isolated facts 
rather than engage in activities which are meaningful 
at their level of development. 
4. The teacher conceives her task to be merely that of 
passing along information rather than promoting so.cial 
adjustment, increasing social literacy, snd improving 
social behavior. 
In further support of a well-rounded supplementary reading program, 
!:_I 
expanding the interests of children, one may turn to Whaley, who con-
siders the needs of the best-rounded instructional program as: 
• ••. the teacher, plus the textbook, plus a variety of 
materials. By combining these resources, pupils are exposed 
. to a broad area of knowledge. In using enrichment materials 
one aims at a most: desirable goal. Not that children will . 
learn more about a certain personage or a certain period, but 
they will, as a result, be stimulated to read even more. 
Other writers also substantiate the case for a well-rounded supple-
mentary reading program. Reporting on an experiment in teaching based 
2/ 
on children 1 s interests, Miller stated, "Making use of children 1 s in-
terests not only enriches required work but in addition introduces new 
activities which may become lasting leisure time interests. 11 
l/William B. Ragan, Modern Elementary Curriculum, Dryden Press, Inc., 
New York, 1953, p. 299. 
!,./Louise Whaley, "Bibliographies Plus: Some Ways to Enrich Your Teach-
ing," The Grade Teacher (November, 1956), 74:81-83. 
2,/Edith F. Miller, "Utilizing Children 1 s Interests," The Ins true tor 
(October, 1948), 56:24. 
14 
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Wesley declares that perhaps the most fundamental condition of 
learning is interest, for without interest no learning occurs. If the 
interests of pupils are known by the teacher, he contends, those inter-
ests can become powerful factors in planning an effective school. pro<>ram 
2/ 
Bingha; suggests that the measurement of a person 1 s ·present in- · 
terests is intended to provide symptoms indicative of what his .interests 
are likely to be in the future. 
]./ 
In recognition of children's interests Durrell maintains, 
There has been. increasing recognition of the role played 
in learning and habit formation by the factor of interest. 
Interests are transitory. It is difficult to discover genuine 
interests as differentiated from whims of· the moment. 
!!I 
In discussing interest as a motivating factor, Hildreth says, 
It is generally agreed that school experiences should 
take into account the interests and needs as expressed by 
· children 1 s behavior give clues to readiness for learning and 
suggest the types of school experiences from which children 
benefit most. Here lies the key to motivation in learning. 
Authorities agree upon the idea of inventorying the reading inter-
ests of children, selecting books of their interests, considering the 
level of difficulty, and constantly keeping them surrounded with reading 
materials. 
l/Wesley, op. cit. 
1/Walter Van Dyke Bingham, Aptitudes and Aptitude Testing, Harper and 
Brothers, New York, 1937, p. 82. 
3/Donald D. Durrell, Improvement of Basic Reading Abilities, World Book 
Company, New York, 1940, p. 103. 
4/Gertrude Hildreth, Child Growth Through Education, The Ronald Press Co., New York, 1948, p. 58. 
. 
. 
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Betts reports it is a wise teacher who inventories the interests 
of his children because this permits him to take an important step to-
ward the establishment of rapport in the larger sense. He further 
claims that the teacher should be in a position to evaluate interests in 
order to direct them wisely. 
1) 
Grimes reports a successful experience in which children were re-
sponsible for selecting new books for classroom libraries. Observers 
felt they knew more about children and their reading habits and attirn~o. 
through observation. There was a general realization that books are one 
medium through which better social relations may be fostered., Children, 
as adults, tend to feel friendly toward people when they begin to under-
stand them and to see human bonds as well .as differences. Finally, 
observers decided that to evaluate a child's social attitudes demands 
an evaluation of the context in which they are formed. There is a par-
ticular need today for definite effort toward increasing social under-
standings and forming among adults as well as children more truly social 
patterns of behavior. 
3/ . 
Rankin- reports the results of a study made to probe the charac-
teristics of books of fiction that appeal to children of young adoles-
cent age and to examine the reception given by children to certain .~,, r. 
1/Emmett A. Betts, Foundations of Reading Instruction, American Book 
Company, New York, 1950, pp. 261-262. 
2/Marion L. Grimes, "When Children Choose Their Own Books, 11 Childhood 
Education (April, 1945), 21:405-408. 
3/Marie Rankin, "Children's Interest ih Library Books of Fiction, 11 
Teachers College Record (April, 1945), 46:.461-462. 
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selected books of fiction. The children were asked to choose among 
books of similar theme after first seeing the illustrations, hearing 
the paragraphs read aloud, and inspecting sample pages of print without 
being allowed to read the text. The results of this study indicate a 
continued need for studies of young adolescents' interests in books of 
fiction. Children at this age .seem definitely to prefer stories of 
people in situations with which they can readily identify themselves 
and which help them to understand the iunnediate world in which they 
hope to :mature. 
Reporting on a survey on preferred school subjects made in Denver 
1:/ 
in 1932, Holmes suunnarizes, "Children are not likely to profit greatly 
from school activities in which they are not interested or which they 
actively dislike." 
J:/ 
In like vein, Kirk asserts: 
Experiments with school children have shown that learning 
takes place more rapidly and efficiently if the materials to 
be ·learned are meaningful and interesting to the child .... 
Using children's choices, it may be possible to capture 
[this] fleeting· attention into a real and lasting interest. 
ll 
Roberts reports on an investigation of reading interests of 
middle-grade children. It showed that boys liked stories about "people 
of t:he Past" and "tales of inventions and discoveries. 11 Girls liked 
]/Ethel E. ·Holmes, "School Subjects Preferred by Children," National 
Elementary Principal (July, 1937), 16:337-342. · 
1/Samuel A: Kirk, Teaching Reading to Slow Learning Children, Houghton 
Mifflin Company, Boston, 1940, p. 128. 
'l/Phyllis Roberts, An Investigation of the Reading ·Interests of Middle 
Grade Children, Unpublished Master's Thesis, Boston University, 1949, 
p. 9. 
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"tales of fun and fancy" and a category listed as "rhyme and rhythm." 
Both were interested in animals, Uo/Steries, and detective stories. They 
showed very little interest in "the world about you" and "pleal!ure and 
pastimes." Girls liked boys 1 l)ooks while boys showed no interest. in 
girls' books. 
The importance of interest as a factor in the learning process is 
emphasized in a rather general agreement among psychologists that pupils 
l/ 
learn readily those things which they like. Jersild and Tasch agree 
also that a peJ:scin 1 s wishes directly or indirectly reyeal something con-
cerning his outlook on life and what he wants from it. For this reason, · 
findings with regard to the wishes children express might tell us much 
that is significant for education. 
There can be little doubt that interest is a motivating factor in 
planning children's learning activities. However, it is not here im-
plied nor intended that it should be the sole determining factor in 
selecting supplementary materials. Utility of content is an accepted 
criterion for determining the content o·f the curriculum. Attention is 
directed in this chapter's next section to literature on this principle 
as a basis for· selecting materials. 
Utility of Content 
It is this investigatoJ:'s opinion that the teacher must use his own 
judgment in the selection of materials suitable for aiding· the child to 
gain basic understandings in grade five. If this choice is based en-
1_/Arthur T. Jersild and Ruth .J. Tasch, 
Suggest for Education, Teachers College, 
1949, p. 9. 
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tirely on children's interests, much of practical value might be missed 
due to the limited backgrounds of children which necessarily limit the 
scope of their interests. Interests may be broadened through a wide 
selection of materials. Thus the teacher can. set the stage for covering 
such important areas as map-reading, using the globe, interpreting areas 
accurately, calculating distances, and developing concepts of the rela-
tionship of one place to another. When children are exposed to ¥aried 
materials, they- want to examine them to find out what they are all about 
and to see if they can read or otherwise interpret them. 
An important purpose served through supplementary reading is that 
of helping pupils prepare for future ways of earning a living. Carl-
l/ 
son purports: 
Through a sound reading program, children will realize 
there are different ways of earning a living. Literature may 
help to build a respect for people. engaged in various fields 
of vocational endeavor. 
With reference to utility of content as an important factor in de-
l/ 
termining curriculum trends in the social studies area, Monroe has 
this to say: 
In comparison with the very limited research which has 
been concerned with determining the. interest, learnability 
and accuracy of potential curriculum content, the amount of 
research directed at the utility of that content has been 
truly prodigious. In this area the enormous volume may be 
ascribed to (a) the inherent importance of utility as a cri-
terion, (h) the widespread educational reform. movements of 
the twentieth century which have demanded more 'functionality' 
in the school program, and (c) the tangibility of 'utility' as 
it is commonly interpreted. 
1/George Robert Carlson, "The Dimension of Literature," English Journal 
(April, 1952), 41:179-186. 
1_/Monroe, op. cit., p. 1135. 
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Recently there has been much stress on social studies ~s a means 
of helping young people to make good social adjustments. Correct be-
l/ 
havior has been listed as an objective. According to Monroe:-
If listening to good radio programs, reading good books, 
maintaining suspended judgment, manifesting an interest in 
civic affairs are worthy objectives, it might seem feasible 
to break them into a great number of specific acts and teach 
them directly. 
Social studies today reflect our changing society. Monroe 
states: 
Values claimed for social studies as school subjects have 
naturally reflected changing social philosophy. Traditional 
aims stressed moral and ethical values; more recent emphases 
have been on developing knowledge, understandings, skills, at-
titudes, and interests which will equip young people to take 
their proper role in a democratic and independent society. 
Recognition of the desirability of this preparation is evi-
denced by the fact that in time allotment the social studies 
now occupy a place second only to English as a school offering. 
~/ 
Relative to social adjustment, Witty adds, "We can help young 
people to develop personally and socially by guiding their choice of 
books so that reading will be a joy and become a part of their daily 
lives." Reading serves as a channel for social and personal growth. 
Many people have been inspired to become what they are through reading 
about other people. They learn that some of these people have had sim-
ilar experiences to tP,eirs, but because of an inner desire they have 
reached their achievements. This thought is supported by Miel and 
_!/Monroe, op. cit., p. 1131. 
1/Ibid,, p. 744. 
3/Paul A. Witty, "Reading and :Personal Well-Being, 11 Supplementary 
Education Monographs (October, 1947), 64:25-30. 
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1/ 
Brogan, who hold that: 
Reading is the skill which allows the child to challenge 
the confines of the world he knows most intimately. He can 
find out through reading about Little Pear, for example, that 
other little boys want to be naughty and get into trouble with 
grown-ups and still come out in the end b'eing loved. He can 
find out about people like Davy Crockett and Daniel Boone and 
.can plan ahead to the days when he will be doing things that 
seem more exciting, and, because he has plenty of time for ac-
tive play with peers, this sort of reading about other worlds 
will come not so much as a way of escaping from his own world 
as a way of extending what he is experiencing first-hand in 
the shaping of his life-space. 
It is readily seen from the literature that social studies text-
book, curricular, and instructional trends ·indicate a need for supple-
mentary materials. Consideration has been given to children 1 s interests 
and utility of content as bases for the selection of these materials. 
The social studies teacher should keep informed on the trends of 
current research, This is essential to doing an effective job of teach-' 
2/ 
ing. According to Monroe: 
Current research is paying less attention to: 
a. methods 
b. techniques and devices 
c. textbooks 
d. the history of social studies in the curriculum. 
Greater stress is being placed upon: 
a. the social setting 
b. characteristics of pupils 
c. attempts to measure intangible outcomes 
d .• the opinions of both pupils and teachers. 
1/Miel and Brogan, op. cit., p. 58. 
1/Monroe, op. cit., p. 1131. 
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of social studies offerings makes 
present status of the field diffi-
features of the present program are 
ts 1 have disappeared from the primary 
the .. in.te,rnte\'ia grades the topic or unit approach 
is 
In reporting on a study made to ascertain the characteristics of 
!:.I 
good and poor social studies readers, Covell points out some implica-
tions for social studies 
The best way to 
is to stress range and 
social studies. 
He states: 
skill in reading in any subject 
of vocabulary associated with the 
The social s teacher needs to be aware of the impor-
tance of that group abilities especially character-
istic of successful r of social studies materials. Abil-
ity to comprehend the of the three structural 
elements of 'words, sentences--paragraphs, ' is 
an important characteri:stic of good readers of social studies 
materials . 
I 
It should be the r.esponsibility of the social studies 
teacher to teach the subject matter of reading as it relates 
to social studies. St~dents should know that work-type read-
ing material calls for 'a slower rate of reading than recrea-
tional reading. The purpose of such reading should be made 
clear in the assignments. Selecting main ideas and significant 
details should be related to making summaries and outlines. 
Finally students should be taught that they bring certain biases 
and stereotyped ideas of their own to social studie_s reading 
materials. 
The research has demonstrated that good social studies 
readers like to read, while poor social studies readers dis-
like reading. Students enjoy what they do well and avoid sit-
uations where they fail; here is the greatest challenge for 
.the social studies teacher. A continuing study of the factors 
that are at work in the lives of the· poor readers is a respon-
sibility of the school. The total school program should be 
l/Monroe, op. cit., p. 1217, 
2/Harold M. Covell, "Reading and the Social Studies," Social Education 
(January, 1957), 21:1:15-16, National Council for the Social Studies, 
Washington, D. C. , 
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aimed to foster those aspects which help produce good social 
studies readers and inhibit those features which make for poor 
readers of social studi~s materials. 
]) 
In 1956 at Boston University, Hrepatsos studied supplementary 
reading materials to provide for individual differences in the sixth 
grade social studies program. Four units of study were included: 
Egypt, China, Greece, and Italy, countries of the Eastern Hemisphere, 
sometimes referred to as old-world backgrounds. Four enrichment bib-
liographies were included--one for each country under study. These 
were arranged alphabetically by author, each book being graded and 
briefly annotat~d for the parts pertinent to the unit. Grade levels 
ranged from the second through the ninth. The variety of the books was 
great, including history, geography, folklore, customs, literature, and 
fictional stories. The investigator made the observation that through 
the use. of such materials, the children. would gain a broader knowledge 
and understanding and that·the success of sunh a supplementary reading 
program is partly dependent upon the.enthusiasm of t]:te teacher. 
l/Evangeline Hrepatsos, Supplementary Reading Material to Be Used in the 
Teaching of Social Studies at a Sixth Grade Level, Unpublished Master's 
Thesis, Boston University, School of Education, 1956. 
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CHAPTER II 
THE PLAN OF STUDY 
This study develops an annotated bibliography of selected materials 
for supplementary reading in the fifth grade study of the Western Hemi-
sphere. The bibliography might well prove of value to school systems 
other than Norfolk, inasmuch as the emphasis in this system is quite 
compatible with the central tendency for the nation. Whereas Norfolk's 
course of study embraces peoples and countries of the Western Hemisphere 
at this grade level, for the nation "the central tendency in grade five 
is American history, industries or occupations, geography of the United 
1/ 
States and North America."- The purpose of the study is to provide 
for teachers and pupils books which will supplement the textbooks, serve 
as reference, and add interest to the social studies prosram. 
Basis for selection of materials.-- It is important in selecting 
materials to consider pupils 1 interests and needs. Pupils desire an 
understanding of their immediate world. Varied reading levels, rates of 
learning, snd abilities to comprehend materials read make it necessary 
to have books of different levels. There is a direct relationship be-
tween a child's interests and his mastery of materials. To substantiate 
2/ 
this basic requirement, one may refer to Kimmel,- who holds that: 
1/Walter S. Monroe, Encyclopedia of Educational Research, The Macmillan 
Company, New York, 1952, p. 1217. 
Z./Dorothea Kimmel, "Guiding Child Interests in Reading for Pleasure, 11 
Elementary School Journal (May, 1945), 45:512-515. 
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Books that are above grade level should be included to 
challenge the best readers in the group. Materials for easy 
reading should be provided to increase ease in reading and 
reading vocabulary. Books so simple that the poorest readers 
can read them without becoming bored by the difficulty of the 
reading should be included. The child's experiences are 
widened emotionally and; intellectually, and the child develops 
a desire to read. 
1:.1 
McCullough also supports differentiated reading. She maintains 
it has been and still is necessary for pupils to be given materials at 
their level. She stresses the use of different children studying the 
I 
same topic and coming together to share experiences. 
' 
! In considering pupils 1 needs, one must consider utility of content 
i 
and curriculum scope. In addition to being sufficiently comprehensive 
to assure covering the grade level content, materials must be appealing, 
readable, and meaningful iflthe reading experiences are to be valuable. 
I ~/ 
In justification of this principle Gray says: 
i 
The training given during reading periods fails to 
develop specific reading skills needed in many study activ-
ities--land] whereas a!broad foundation of basic activities 
~~~t~~!l~:v!~o!:~e;~~ete~~:~a:!n!e~~a~~=sdi~~~~c~~~en~=eds 
faced in many study activities. 
Thus the materials here cov r a wide scope of content appealing to many 
I 
interests and designed to m~et aesthetic, academic, and social needs. 
i 
Another basis of selection of the materials is the matter of authen· 
ticity. Although books in this bibliography include both informational 
and fictional, there is a great degree of authenticity'throughopt. 
!/Constance M. McCullough, "What Does Research Reveal About Practices in 
Teaching Reading?" English Journal (November, 1959), 46:475-485. 
~/Williams. Gray, "Relation of Basic Instruction in Reading to the 
Total Reading Program," Education (May, 1954), 74:535. 
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I 
• There are imaginary stories, 1 of course, based on regions and peoples. 
I Settings of these stories, however, are most accurate and authoritative. 
Children accept quite readily what they read .. It is therefore important 
that the materials to which they are exposed present a true picture of 
a particular region, people,, or period. Sufficient details are present 
to give comprehension, but ~ot too many, which would promote confusion. 
The author's style is also a basis for selection. Care has been 
exercised to determine that :the style of writing is attractive and ap-
pealing to children. Close1y related here is the matter of ill,Qr~~rlnnc 
Some of the books selected were chosen chiefly for their vivid illustra-
tiona and pictures. "One picture ••.• a thousand words. 11 Skillfully 
illustrated books appeal to'readers' imaginations and thus intensify 
the reading experience, with the result of clearer understanding and 
I 
clinched facts and concepts, 
In summary, the following factors have been used as a basis of 
selection of materials included in the enrichment bibliography: 
1. Children's interests and needs 
2. Utility of content 
3. Level of difficulty 
4. Authenticity 
5. Style, illustrations, and format. 
These constitute the criteria of selection. 
Procedure used and sources consulted.-- In compiling the enrichment 
bibliography, the investigator consulted various sources for likely 
materials. Some were selected from other authentic catalogs and bib-
liographies. Some were skimmed. Others were scanned carefully. Still 
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others were read in their -· •<-aty. The investigator was familiar with 
some of the materials from F ''"VLou~ teaching experience. However, many 
others were encountered for jthe first time in this investigation. 
Sources consulted were las follows: 
I 1. Reading lists for children 
2. Card catalogs of lodal libraries 
1/ i 3. The Horn Book. 
i 
4. Bibliographies foun~ at the end of 
related to the Westlrn Hemisphere 
2/ 
5. Children 1 s catalog 1 
I }./ 
6. Junior school libraries 
I 4/ 
7. Story and Verse for'l' Children-
5/ 
8. School Libraries 1 
&.y 
9. Children and Books 1· 
~ 
suggested readings which are 
1/Ruth Viguers (Editor), Thb 
Boston (August, 1959), 35:4j. 
Horn Book Magazine, The Horn Book Inc., 
1}Marion L. McCullough arid borothy Herbert West, Children's Catalogue 
(Ninth Edition), H. w. Wilsrn co., New York, 1956. 
1/Margaret Saul and Daniel ~elcher (Editors), Junior School Libraries, 
R. R. Bowker Co., New York !(October, 1959), 6;2. · 
!!)Marian Blanton Huber, Story and Verse for Children, The Macmillan 
Company, New York, 1950 . 
.2/Norris McClellan (Editor), School Libraries, Association of School 
Librarians, Birmingham Printing Company, Birmingham (January, 1958), 
7:2. ' 
6/May Rill Arbuthnot, Children and Books (Revised Edition), Scott, 
Foresman Company, Chicago, 1957. 
I I 
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10. Adventuring with Jlooks-· 
2/ 
11. Publisher's Weekly 
~./ 
12. Jlooklist. 
The books in this bibliography have been arranged in alphabetical 
order according to authors' last names. They have been classified into 
areas by countries. A sampling of the contents is given of each book 
to give readers enthusiasm and to make them curious to read for further 
details. If books are to be read by pupils, the grade level is given. 
If they are to be used by teachers, an indication to this effect has 
been .made. 
Pupils using these materials will be able to do research on their 
level and have a feeling.of security in doing so. Teachers will find a 
source of supplementary materials to enrich the program of studies. 
}/Mabel F. Alstetter, Adventuring with Books, The National Council of 
Teachers of English, Champaign, Illinois, 1956. 
2/Chandler B. Grannis and Jocelyn D. Kahn, et al. (Editors), Publisher's 
Weekly, Abelard-Schuman, New York (January, 1960), 177:4. 
2/Edna Vanek (Editor), The Booklist., American Library Association, 
Chicago (March, 1960), 56:14. 
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CHAPTER III 
ENRICHMENT BIBLIOGRAPHY 
A. ALASKA AND THE FAR NORTH 
Ananta, Wild Like the Foxes; The True Story of an Eskimo Girl, Illus. 
by Rus Anderson. Day Co., New York, 1956. Grades 7-9. 
A story based on true facts of the author's mother and her life 
on the Labrador Peninsula where she seemed to grow up "wild like 
the foxes, 11 until, fortunately, her father sent her to England 
to develop into finer womanhood. 
Aulaire, Ingri, and D. Edgar, Children of the Northlights, Illus. 
Viking Co., New York, 1935. Grades 2-4. 
Presents authentic information learned by the authors on a long 
trip to the land of the midnight sun. The reader learns many 
things through Lise and Lasse about the life and customs of the 
Lapps. 
Beim, Lorraine, and Jerrold Beim, Little Igloo, Illus. by Howard Simon. 
Harcourt Co., New York, 1941. Grades 1-3. 
Tipou, a little Eskimo boy, shows courage and bravery when he and 
his dog become lost in a blizzard, by building a hut and remaining 
safe and warm until help arrives. 
Carpenter, Frances, Our Little Friends of Eskimo Land: Papik and 
Natsek, Illus. by Curtiss Sprague. American Book Company, New 
York, 1931. Grades 3-5. 
May be used as a supplementary reader. Contains stories dealing 
with daily life and effect of environment upon manners and custom. 
Story told by Eskimo boy·and girl named in the title. 
Coe, Douglas (pseud.), Road to Alaska, Illus. by Winfield Scott. 
Hoskins, Messner Company, New York, 1943. Grade 7. 
For advanced readers, a story of the building of the Alaska 
Military Highway, which has an important effect upon the people. 
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Creekmore, Raymond, Lokoshi Learns to Hunt Seals, Illus. The Macmillan 
Company, New York, 1946. Grades 2-6. 
A little Eskimo boy's first hunting expedition with his father. 
Offers much information about the customs of the Far North. 
Epstein, Sam, and Beryl Epst"ein, The Real Book About Alaska, Illus. by 
Mary Stevens. Garden City Company, New York, 1944. Grades 7 and 
up. 
An excellent source of reference. The appendix gives a chronology 
of events; the text gives the future needs and potentialities of 
Alaska. 
Freuchen, Pipaluk, Eskimo Boy, Illus. by Ingrid Vang Nyman. Lothrop 
Company, New York, 1951. Grades 3-7. 
A story told by an Arctic explorer about an Eskimo boy of Green-
land and his efforts to provide for his family after his father's 
death. 
Gillham, Charles Edward, Beyond the Clapping Mountains: Eskimo Stories 
from Alaska, Illus. by Chanimum. The Macmillan Company, New York, 
1943. Grades 5-7. 
Unusual tales of Alaska told and illustrated by a little girl, 
with high imaginative power. 
Hayes, Florence, Eskimo Hunter, Illus. by Kurt Wiese. Random Company, 
New York, 1945. Grades 5-7. 
Kaboonga tells of his many activities in an Eskimo village, in-
cluding hunting bear, walrus, and whale. Presents real facts 
about Eskimo life. 
Helmericks, Harmon, Oolak's Brother, Illus. by Henry Burghee Kane. 
Little, Brown Company, Boston, 1953. Grades 5-7. 
The narrative of an American family who spends part of a winter 
with an Eskimo family at their fishing camp. 
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Henry, Marguerite, 
· Whitman Company, 
Gives an historical background 
this country has added wealth 
pictures on each page. 
John, Betty, 
World Company, 
An interesting study of the 
from the Pacific Islands to 
home. 
Johnson, Margaret, and 
Harcourt Company, 
Despite being the smallest of 
of this story turns out to be 
Lambert, Clara, 
Harper and 
With pictures on every page, 
people of 4laska; how they 
their environmental influences 
Lange, Ann, The Eskimo Store, Illus 
Company, ~hicago, 1948. 
Introduces Eskimo life through 
little Eskimo companion. 
Lipkind, William, 
Little Seal, a brave 
because he proved to 
Litchfield, Sarah, Hello Alaska, 
Chicago, 1951. Grades 4-6. 
A warm story of Alaska, 
color. Mentions·people 
diets a bright future. 
Illus. by Kurt Wiese. 
(Revised edition). 
of Alaska and cites reasons why. 
A simple text with. 
Illus. by Marie Nonnast. 
5-7. 
cycle of a seal as they move 
Aleutian Islands to make their 
The Smallest Puppy, Illus. 
Grades 1-3. 
litter of Eskimo dogs, the hero 
good leader. 
Pictures by C. H. DeWitt . 
Grades 5-7. 
book tells of the land and 
, eat, work, and travel through 
Predicts a promising future, 
by Gladys Blackward. 
1-3 0 
Whitman 
trader's little girl and her 
illustrations and simple text. 
Illus. by Nicholas Mordvinof. 
York, 1952. Grades 4-6. 
w~s able to go.hunting with men 
. by Kurt Wiese. ·Whitman Company, 
its past and present in vivid 
describes places, and pre-
31 
• 
Machetanz, Sara, Rick of High Ridge, Illus. by Fred Machetanz. 
Charles Scribner's Sons, New York, 1952. Grades 5-9. 
Rick changes his mind and becomes a homesteader as a result of the 
adventure and excitement of a trek up the Alaskan Highway. 
Montgomery, Rutherford, Amikuk, Illus. by Marie Monast. World Company, 
Cleveland, 1955. Grades 5-7. 
The story of twelve-year-old Peter, who lives in the Aleutian 
Islands. In his actions as the guardian of a family of sea 
otters, he teaches us their life cycle. 
0 1Meill, Hester, The Picture Story of Alaska, Illus. by Ursula Koering. 
McKay Company, New York, 1951. Grades 4-7. 
A reference book for independent readers, offering illustrations 
and facts on government, land, industries, and people of Alaska. 
Peary, Marie Ahnizhto, Ootah and His Puppy, Illus. by Kurt Wiese. 
D. C .. Heath Company, Boston, 1942. Grades 4"6 . 
The story of childhood experiences of the daughter of the dis-
coverer of the North Pole. Written with authority, the book tells 
of the author's Eskimo childhood playmates and a visit in later 
adult life. 
Quinn, vernon, Picture Map and Geography of Canada and Alaska, with 
maps and drawings by Di Osimo. J. B. Lippincott Company, 
Philadelphia, 1944. Grades 4-7. 
Fourteen pages of information, maps, and illustrations given in 
black and white. Bold print, easy reading. 
Rapaport, Stella F., Reindeer Rescue, Illus. G. P. Putnam Company, 
New York, 1955. Grades 4-6; 
An eight-hundred-mile life-saving trip in the Arctic region giyes 
insight into Eskimo life and customs. 
Schlein, Miriam, OoiDlil, the New Hunter, Illus. by George F. Mason. 
Abelard Company, New York, 1955. Grades 3-5. 
A story of Eskimo family relations and customs. 
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Tolboom, Wanda Neil, The Shining Bird, Illus. by Robert Bruce. 
Aladdin Company, New York, 1955. Grades 3-6. 
Authentic, detailed story of an Eskimo family. To Grina, an air-
plane was amazing; it was a "shining bird, 11 
Tompkins, Stuart 
G:ringhins. 
Grades 4-7. 
R., Let's Read About Alaska, Illus. by Richard 
Fideler Company, Grand Rapids, Michigan, 1949. 
An excel,lent information source. Easy to read for understanding. 
Told as a guide to tourists. 
True, Barbara, and Marguerite Henry, Their First Igloo, 
Gladys Blackwood. Whitman Company, Chicago, 1943, 
Ill us. by 
Grades 1-3. 
The story of two brave Eskimo children, brother and sister. Lost 
in a snowstorm, they build an igloo. 
Washburne, Helvis, and Ananta, Children of the Blizzard, Ill us. by 
Kurt Wiese. Day Company, New York, 1952. Grades 5-7. 
A true story of children on Baffin Island. Good material for a 
unit of study on Eskimos •. 
Wilhelmson, Carl, Speeder of the Reindeer, Illus. by Rafaello Buzoni. 
Viking Press, New York, 1954. Grades 4-9. 
A suspense-packed story in an Arctic Circle setting. Young Mikko 
sets out to solve the mystery when the most beautiful deer in the 
herd disappears. 
B. CANADA 
Bonner, Mary, Made in Canada. Alfred A. Knopf Company, New York, 1943. 
Grades 7 and up. 
An excellent source in Arts and Crafts for instructional purposes 
with advanced readers. 
33 
--- --------- ---ii'·---- --· 
• 
;; . 
'. 
Bunce, William H., Here Comes the School Train, Illust. and photographs. 
Dutton Company, New York, 1954. Grades 3-7. 
The true story of a Canadian school car which comes every month 
to take children to school for a week, in the northern woods 
section. It includes many other interesting facts with true 
illustrations. 
Carlson, Natalie S., The Talking Cat and Other Stories of Canada, 
Illus. by Roger Duvoisin. Harper and Brothers, New York, 1952. 
Grades 4-6. 
A taste of the French-Canadian way of life as the storyteller 
holds interest with suspense mixed with amusement in many folk 
tales. 
Carpenter, Frances, Canada and Her Northern Neighbors. American Book 
Company, New York, 1946. Grades 4-6. 
A reference of factual material with charts, photographs, maps. 
Good material on Canada and the United States . 
Jane, Mary C., Mystery in Old Quebec, Ill us. by Ray AbeL 
J. B. Lippincott Company, Philadelphia, 1945. Grades 4-6, 
With the aid of the.ir mongrel puppy, Kerry and Mark solve a 
mystery while on vacation in Quebec with their father. 
Kidd, Kenneth, '='C"'a";n,_,a,_,dC'i"a!::n'O's":-'o"-"f~L"o:'n""g'-"Ac£.g_,o,_,;__,t,_,h~e""-'S,_t,o'-r"-yL;o"':'f"-. _,t_,h"'e'-"C"'a"'n':'a:'d"'i,_,a,_,n~I:n""'d.=i,a""n, 
Illus. by Sylvia Hahn. Longmans, Green and Company, New York, 
1952. Grades 5-7. 
The story of Indians, describing the details of life and customs 
before white men came. 
Lent, Henry B., From Trees to Paper, Ill us. with photographs. 
The Macmillan Company, New York, 1952. Grades 5 and up. 
The author takes one to the forsts of Canada, telling the story 
of paper-making from the beginning process to the final product. 
Photographs lend authenticity. To be used independently by ad-
vanced readers. Also useful for instructional purposes. 
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Lineaweaver, Charles, and Marion Lineaweaver, The First Book of Canada, 
Illus. by W. R. Lohse. Watts Co., New York, 1955. Grades 4-7. 
Presents Oanada's constant growth as a world power. 
Magoon, Marion w., Ojibway Drums, Illus. by Larry Toschick. Longmans, 
Green and Company, New York, 1955. Grades 4-6. 
A realistic story of Indian life before the white man came. 
Contains legends, beliefs, and customs of the Ojibway Tribe on 
Birch Island in Canada. 
McNeer, May, Little Baptiste, Illus. by Lynd Ward. Houghton Mifflin 
Company, Boston, 1954. Grades 6-9. · 
The stirring, humorous story of little Baptiste and 
·restoring their farm in a French-Canadian setting. 
lustrations. 
his parents 
Picture ·il-
Quinn, Vernon, Picture Map and Geography of Canada and Alaska, with 
maps and drawings by Di Osimo. J. B. Lippincott Company, 
Philadelphia, 1944. Grades 4-7. 
Describe~ the provinces of Canada and gives historical background. 
Maps and picture illustrations in black and white. Bold print, 
making for easy reading. 
Rapaport, Stella F., A Whittle Too Much, Illus. G. P. Putnam Company, 
New York, 1955. Grades 2-5. 
Henri, our hero, is surprised as a result of a downhill ride. 
Adventure made fantastic through French-Canadian background. 
Large type, easy reading. 
Stirling, Lillie, Jockie, Illus. by Bob Myers. Charles Scribner's 
Sons, New York, 1951. Grades 3-5. 
The story of Canadians on Prince Edward Island and their con~ribu- · 
tions to the industrial world. 
Van Stockum, Hilda, Canadian Summer, Illus. The Viking Press, New 
York, 1948. Grades 5-9. 
The story of the Mitcheil family and their adventures near 
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Montreal·, where they have gone to live in a summer cottage near 
Mr. Mitchell's work •. Other books by this author on the same grade 
.level are The Cottage at Bantry Bay; Francie on the Run; and 
The Mitchells and Pegeen. 
c. HAWAII 
Edelman, Lily, Hawaii, U. S. A., with photographs. Nelson Publishers, 
Camden, New Jersey, 1954. Grade 5. 
Everyday activities, customs, statistical facts, and historical 
data threaded into an informal discussion of Hawaii. 
Henry, Marguerite, Pictured Geography: Hawaii in Story and Pictures, 
Illus. by Kurt Wiese. Whitman Company, Chicago, 1946. Grades 5-8. 
Gives the story of Hawaii in addition to a description of the 
people; their homes; customs; the names of islands and geographical 
features. Tourists welcomed . 
Lipkind, William, .Boy of the Islands, Illus. by Nicolas Mordvinoff. 
Harcourt, Brace and Company, New York, 1954. Grades 3-5. 
The story of a Hawaiian boy named Lua. Excellent reading of 
Hawaiian customs, religious beliefs, lively adventure. 
O'Neil, Hester, Picture Story of Hawaii, pictures by Ursula Koering. 
· McKay Publishers, New York, .1950. Grades 4-7. 
Gives some of the historical background and some accounts of life. 
today. Interesting writing, styled for·tourists. In10ludes. 
legends, industries, education, government, and language. 
Pratt, Helen Gay, In Hawaii a Hundred 
Morgan (also with photographs). 
1939. Grades 6-8. 
Years Ago, Ill us. by Rosemond S. ! 
Charles Scribner's Sons, New York, 
Tells in simple language the story of social change in the islands 
since their discovery. Gives helpful understanding of the people' 
and their customs. 
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Pratt, Helen Gay, The Hawaiians an Island People, Illus. by Rosemond S. 
Morgan and Juliette May Fraser. Charles Scribner's Sons, New 
York, 1941. Grades 6-8. 
The story of the geographical and physical features that influence 
the people of Hawaii. True pictures of scenery, plant life, and 
useful articles. Glossary of Hawaiian names and words. 
D. MEXICO 
Bannon, Laura, Hat for a Hero, Illus. Whitman Company, Chicago, 1954. 
Grades 3-4. 
The hero is Pablo, who lives in an old fishing vil+age. He ex-
perienced many unpleasant situations before he ·could wear a man-
sized. hat and put aside a small straw hat. He was rewarded 
through courage and determination. 
------~7, Manueilia's Birthday in Old Mexico, Illus. Whitman Company, 
· Chicago, 1939. Grades K-'3. 
A gayly illustrated story of Manuela, a little girl whose dreams 
come true on her fifth birthday. Her wishes for a blue-eyed, 
yellow-haired American doll were granted by some visiting 
Americans. 
____ , Watchdog, Ill us. Whitman Company, Chicago, 1948. Grades 4-6. 
The celebration of freedom in Mexico is a happy day for Alberto 
because he gets the puppy of his choice, Watchdog. 
Blanton, Catherine, Pedro's Choice. Illus. by Harold Price. 
Whittlesey Co., New York, 1948. Grades 3-5. 
Young Pedro 1 s ambition to become a bull-fighter instead of an 
artist is thwarted by his father and a young pet bull. 
Brenner, Anita, The Boy Who Could Do Anything, and Other Mexican Folk 
Tales Retold, Illus. by Jean Charlot. Scott, Foresman Company, 
New York, 1942. Grades 3-7. 
Strangely told but authentic tales. Illustrations suggest 
simplicity of the stories. 
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Bryan, Catherine, and Malina Madden, Pito's House, Illus. The Mac-
millan Company, New York, 1943. Grades 1-4. 
A humorous story of Pito, who has a nagging wife.. Following the 
pad:re's advice, he ignores her nagging about their small house. 
The book is gayly illu.strated. 
Bulla, Clyde, The. Poppy Seeds, Ill. us'. by Jean Charlot. Thomas Y. 
Crowell Company, New York, 1955. Grades 2-4. 
Teaches a lesson in sharing. Pablo, a little Mexican boy, is a 
good neighbor to those in the arid valley in which he lives. He 
willingly shares his poppy seeds. Illustrations are outstanding. 
Epstein, Sam, and Beryl Epstein, The First Book of Mexico, Ill us. by 
Bernice and Lou Myers. Watts Co., New York, 1955. Grades 4-6. 
You will live in Mexico with ten-year-old Juan and his sister as 
you are told of the towns and cities, the school, games, festivals, 
and celebrations . 
Flora, James,.The Fabulous Firework Family, Illus. Harcourt, Brace and 
Company, New York, 1955. Grades 2-5. 
Gives an accurate picture of Mexico. Pepito's ambition is to be-
come a master fireworks maker like his father. 
Galt, Tom, Volcano, Illus. by Ralph Ray. Charles Scribner's Sons, 
New York, 1946. Grades 5-7. 
Gives a stirring account of Mexico's volcano, Paracutia, which 
drew a world-wide interest a few years. ago. 
Garrett, Helen, Angelo, the Naughty One, Illus. by Leo Politi. The 
Viking Press, New York, 1944. Grades 1-4. 
Easy reading which tells of a little Mexican boy who reformed 
after a dislike for bathing. Teaches a lesson in personal hygiene. 
Good, Loren D., Panchito, Illus. by Nicolas. Coward Co., New York, 
1955. Grades 3-5. 
Panchito gave up a golden perch to return to the full responsi-
bilities of a Mexican parrot. What did he encounter? A fight 
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with an angry bull, a buried treasure, and a struggle to save it 
from bandits. 
Hader, Berta, and Elmer Hader, 
the Crooked Tail, Illus. 
Grades 1-3. 
The Story of Pancho and the Bull with 
The Macmillan Company, New York, 1942. 
Pancho proves 
elders fear. 
trated. 
his bravery when he captures the bull which all his 
Story packed with humor, simple and brightly illus-
LeGrand (pseud. for LeGrand Henderson), Augustus Rides the Border, 
Illus. The Bobbs-Merrill Company, New York, 1947. Grades 4-6. 
Augustus comes from a wandering family, who travel this time to 
the Mexican border with a broken-down car and little cash. Easy 
to read~ amusing. 
McNeer, May, The Mexican Story, Ill us. by Lynd Ward. Farrar. Publishing 
Company, New York, 1953. Grades 5-7. 
Useful for all age levels because of the simplicity of the text: 
The history of Mexican civilization is easy to understand because 
of the excellent illustrations. 
Morrow, Elizabeth, The Painted Pig, Illus. by Rene D. Hornoncourt. 
Alfred A. Knopf, Iric., New York, 1930. Grades 1-3. 
Painted illustrations make this book enjoyable. Pedro becomes 
content when he owns a china pig like his sister Pita 1 s. 
Phillips, Eula Mark, Chucks: The Boy with the Good Name. Follett Co., 
Chicago, 1957. Grades 4-6. 
Relates good family relations. A boy of twelve is determined to 
care for his younger brother after his grandmother died. They 
make a difficult journey so that he may study the family trade. 
Politi, Leo, Juanita, Illus. Charles Scribner's Sons, New York. 
Grades 2-4. 
A little girl celebrates her fourth birthday. It is also the cel-
ebration of the .Easter blessing of the animals. Mexicans and 
Americans join in the highlights in LOS Angeles. 
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.._) Politi, Leo, Song of the Swallows, Illus. Charles Scribner's Sons, 
New York, 1949. Grades 5-7. 
An appealing story with equally appealing pictures, for which the 
author is famous. Old Julian, the mission caretaker at San Juan, 
Capistrano, and small Juan are elated over the return of the 
swallows on St. Joseph's Day. This book won the Caldecott Award 
of 1950. 
Sawyer, Ruth, The Least One, Illus. by Leo Politi. The Viking Press, 
New York, 1941. Grades 5-7. 
A great understanding of Mexican character is gained from this 
story of a little Mexican boy and the love and understanding .shown 
between him and his small gray burro. 
' Storm, Dan, PicturecTales from Mexico, Illus. by Mack Storm. 
J. B. Lippincott Company, Philadelphia, 1941. Grades 3-5. 
Tells nineteen stories. Many are animal stories which involve the 
lion, coyotes, and rabbits. Easy reading. 
Tarshis, Elizabeth, The Village That Learned to Read, Illus. by Harold 
Haydon. Houghton Mifflin Company, Boston, 1941. Grades 5-7. 
The story of a boy who did not want to go to school until one of 
his classmates skillfully made him aware of the importance of 
reading. An outstanding story of moral value .. 
··Tripp, Edward, The New Tuba, Ill us. by Veronica Reed. Oxford Press, 
New York, 1955. Grades 4-7. 
A tale of a village in·Mexico today. The main character is Pace, 
who with his dog, Paquito, helped to buy a new tuba for the 
village band. 
Twyman, Loretta Marie, Julio, Illus. by Jean Charlot. Abelard Company, 
New York, 1955. Grades 4-7. 
A young Mexican boy, determined to visit the beautiful city across 
the lake. from his island village, finds a way to get there by 
hiding in his father's boat. 
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E . SOUTH AND CENTRAL AMERICA 
Buff, Mary, and Conrad Buff, Magic Maize. Houghton Mifflin Company, 
Boston, 1953. Grades 4-6. 
A story of Guatemala, its people, their religion and customs. 
The .story shows good human relations as an Indian boy becomes 
friendly with the gringos and learns of a new kind of maize. 
Carpenter, Frances,. Our South American Neighbors. American Book 
Company, New York, 1950. Grades 5-8. 
An excellent source for classroom reference, divided into four 
units: 
Unit I explains the continent through a plane trip. 
Unit II gives accounts of explorations, conquests, and liberal-
ists. 
Unit III describes and summarizes facts on each country. 
·Unit IV overviews South American-United States relationships. 
This book offers excellent illustrations, pictures, maps, and 
pictorial charts . 
Clark, Ann Nolan, Looking for Something; The Story of an Stray Burro of 
Ecuador, Illus. by Leo Politi. The Viking Press, New York, 1952. 
Grades 3-5 .. 
The story centers around a wistful burro who wanders through the 
mountains and valleys of Ecuador to find a home with a small boy. 
-----=--' Secret of the Andes, Illus. by Jean Charlot. The Viking 
Press, New York, 1952. Grades 5-9. 
A 1952 Newberry Award winner in 1952, this story tells·of a modern 
Inca boy who fulfilled the sacred tradition of the Incas, while 
herding Llamas in the Peruvian mountains. 
Cutright, Prudence, Werrett Wallace·Charters, and George Isidore 
Sanchez, Latin·America: Twenty Friendly Nations. The Macmillan 
Company, New York, 1944. Grades 7-9. 
A good reference for advanced readers, offering 450 pages of 
authentic information and illustrations. 
41 
• 
Dalgleish, Alice, They,Live in South America, Illus. by Katherine 
Milhous and Frances Lichten. Charles Scribner's Sons, New York, 
1942. Grades 5-6. 
An,excellent source describing countries and people of South 
America as they go about their daily activities. 
Finger, Charles J., Tales from Silver Lands. Doubleday Company, ·New 
York, 1924. Grades 5-9. 
Folk tales gathered from the Indians as the author toured ,South 
America. 
Frey, Nina Ames, The River Horse, Illus. by Renee George. Scott, 
Foresman and Company, New York, 1953. Grades 5-7. 
The story centers around a young Mayan Indian named Arana, who 
yearns for a horse. His wish is granted when he sees a danta, 
which is similar to a horse. Other incidents reveal authentic 
legends of the Mayas and their present customs in Guatemala . 
Goetz, Delia, Let's Read About South America. Fideler Company, Grand 
Rapids, Michigan, 1950. Grades 4-6. 
Geographical facts presented in such a way as to be read easily, 
together with the industries and ways of living of South America 
today. 
Henius, Frank (editor), Stories from the Americas, Illus. by Leo Politi. 
Charles Scribner's Sons, New York, 1944. Grades 4-6. 
Twenty favorite folk tales of Mexico, Central and South America. 
Lathrop, Dorothy Pulis, Presents for Lupe. The Macmillan Company, New 
York, 1957. Grades 2-4. 
A clever story of South America is told through a red squirrel. 
Gifts are brought her, making her at home yet revealing many arts 
and crafts of South American people .. Colorful illustrations make 
a friendly little animal of the squirrel and enliven the story. 
Lovelace, Maud, and W. Delos, The Golden Wedge, Illus. by Charlotte 
Anna Chase. Thomas Y. Crowell Company, New York. Grades 5-9. 
of South America before the of the white man. 
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Parish, Helen.Rand, At the Palace Gates, Illus. by Leo Politi. The 
Viking Press, New York, 1949. Grades 4-6. 
The hero is a little Peruvian boy who is living on his own in 
Lima. Fortunately, he overheard a plot against the governor, for 
which he was rewarded and was granted the wish of his greatest 
ambition. · 
Rhoads, Dorothy M., The Corn Grows Ripe, Illus. by Jean Charlot. The 
Viking Press, New York, 1956. Grades 4-6. 
A factual story of the customs of the Mayan Indians, who live 
today as did their ancestors. Tigre, a twelve-year-old, spoiled, 
lazy boy, grows up when his father is injured. A good social 
adjustment story. 
F. THE UNITED STATES 
Adams, Samuel Hopkins, The Pony Express. Random House, Inc., New York, 
1950. Grades 5-7 . 
An exciting book in the Landmark .Series telling of brave riders 
who carried the mail across the country in splte of such diffi-
culties as violent ·stor:ms,. accidents, and attacks by Indians. 
Events thrill the reader as the author gives nineteen months of 
day-by-day accounts. 
Alcott, Louisa M., Little Women, Illus. by Nelson Sears. Thomas Y. 
Crowell Company,.New York, 1955. Grades 5-7. 
Expresses humor and warm feeling for people. The setting i·s in 
Concord, New Hampshire. Gives accounts of the home life of the 
four March sisters. Jo is characterized by a quick temper; Meg 
hates poverty and longs for beautiful clothes; Amy's interest is 
self-centered; and Beth is gentle, with a love for home and 
family. An excellent story of social family relations. 
Andrews, Mary Evans, Lanterns Aloft. Longmans, Green and Company, 
New York, 1955. Grades 5-8. 
Based on a true incident of the War of 1812, this book tells of 
two boys, too young for the militia, who nevertheless found a way 
to help defend Saint Michaels, Maryland, 
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Arnold, Elliott, White Falcon, Illus. by Frederick Chapman. Alfred A. 
Knopf, Inc., New York, 1955. Grades 7-9. 
An exciting story which will grip the attention of readers. Read-
ing somewhat difficult. The setting is in Kentucky. ·The time--
the 1770's. The hero is John Tanner, ·who was kidnapped by Indians 
and later taken to Canada. He grew up to be called White Falcon, 
famous leader of the Chippewa tribe. He was remembered for helping 
the Northwest Company to defeat the Hudson Bay Company in a struggl~l 
for fur trade. The story is based on fact. 
Bate, Norman, Who Built the Highway? Charles Scribner's Sons, New 
York, 1953. Grades 1-4. 
A picture book of machines which are used in building roads. An 
explanation is given for each machine and demonstrations for 
their specific part in the building of a highway. Also by the 
same author, Who Built the Bridge? 
Berry, Erick, Ray-Foot, Straw-Foot, Illus. The Viking Press, New York, 
1954. Grades 4-6 . 
A story of a twelve-year-old boy named Si Cameron, who was deter-
mined to be a so·ldier in the French and Indian war. Instead, he 
became a whistling drummer and led the troops off North, to the 
tune of Yankee Doodle. 
Bethera, Ray, Perhaps I'll Be a Railroad Man, Illus. Aladdin Pub-
lishers, New York, 1951. Grades 5-9. 
A source of information on the development of railroads and their 
operation today. Gives excellent previews of careers in this 
industry. 
Bloch, :Marie Ralun, Tony of the Ghost Towns, Ill us. by Dorothy Marino. 
Coward.Publishers, New York, 1956. Grades 4-6. 
Deals with family relationships. Beautifully done with illustra-
tions. Tells of Tony, who explores neighboring ghost towns in 
the Colorado Rockies and in a haunted cabin he finds a place of 
his own, away from brothers who dominate him. 
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Bloch, Marie Halun, Tunnels, Illus. l;>y Dorot:hy Marino. Coward Pub-
lishers, New York, 1954. Grades 6-8. 
This book gives the importance of tunnels·. They are used for 
carrying fast trains, mail, drinking water, and other necessities 
which make life comfortable. 
Brink, Carol Ryrie, Caddie Woodlawn, Illus. by Kate Seredy. The Mac-
millan Company, New York, 1935. · Grades 6-8. 
Caddie is well fitted for pioneer life on a Wisconsin farm during 
the 1860's; but she is the despair of her mother and sister be-
cause she is such a tomboy. Excitement grows when she makes 
friends with Indian John and encounters many adventures when news 
gets around. that the Indians are on t:he warp:ath. 
Brogdon, Elspeth, Fairing Weather, Illus. by Marjorie Torrey. 
The Viking Press, New York, 1955. Grades 3-5. 
Teaches a_good lesson in learning to. live with the people around 
you._ Tells of a lighthouse keeper's daughter and a little city 
girl from Ohio, as they accept each other's friendship . 
Setting--of£ the coast o£ Maine. 
Buehr, Walter, Harbors and Cargoes, Illus, G. P. Putnam Company, New 
York, 1955. Grades 4-6. 
An excellent supplement to the social studies text. This book 
gives the history of the development_of harbors through the ages. 
Describes the handling of cargo and the maintenance of the harbor 
and ships. 
---::--' Harvest of the Sea, Illus. Marrow Publishers, New York, 1955. 
Grades 4-6. 
A supplementary source to the text, giving the main kinds of sea 
and lake fmsh found in our main bodies of water. Presents infor-
mation on how they are caught connnercially. Vividly explains 
commercial fishing activities, 
--~~-' Through the Locks; Canals Today and Yesterday. G. P. Putnam 
Company, New York, 1954. Grades 4-6. 
Gives a clear description of the importance of canals and locks. 
Describes the operation of canals and locks and their colorful 
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Bulla, Clyde Robert, Down the Mississippi, Illus. by Peter Buchard. 
Thomas Y. Crowell Company, New York, 1954. Grades 4-6. 
Gives an excellent story of life in. Mississippi as told by Erich, 
who lived along the banks of the Mississippi River on a farm. 
From day to day he dreamed of sailing on this river. Through 
picture illustrations and music, one can see Erich as an assistant 
cook. There is plenty of work on a log raft and numerous adven-
tures hold one's interest to the end. 
Capron, Louis, White Moccasins, Illus. by Douglas Gorshire. Henry Holt 
and Company, Inc., New York, 1955. Grades 6-9. 
An unusual story packed with history and adventure. It centers 
around a thirteen-year-old youngster named Jim, who made a strange 
trip to Florida alone in 1835. His ·adventures. while hunting bear 
with his uncle and Seminole friends, and the start of the war, 
will hold the reader spellbound to the story 1 s end. 
Carr, Mary Jane, Children of the Covered Wagon. Thomas Y. Crowell 
Coml?any, New York', 1943. Grades· 4-6. 
An old story of the Oregon trail. The reader sees a wagon train 
leave from Independence, Missouri, in 1844 trayeling to Oregon. 
Three children are among the travelers. They are Jerry, Jim, and 
Myra. The 2,000-mile journey is described colorfully, including 
the fording of rivers, .Indian attacks, life at the forts, and 
above all, the long struggle over the mountains. 
Clark, Ann Nolan, Blue Canyon Horse, Illus. by Allan Houser. 
The Viking Press, NewYork, 1954. Grades 2-4. 
Written with sensitive understanding, this story tells of the bond 
which existed between an Indian boy and a young mare. After the 
mare was raised, she escaped from her master, the Indian boy. 
However, an inner love and loyalty drew her back to .the canyon 
pasture, returning with her colt when the fields were green. 
Illustrations by an Indian artist set a perfect mood for reading. 
Coffee, Jessie McGuire, Rabbit·Foot for Luck, Illus. by Mary Stevens. 
Abingdon Press, Nashville, 1955. Grades 5-7. 
Andy reveals to the reader the perils of living in'a small 
Colorado town when a faulty dam threatens the family, 
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Collier, Edmund, The Story of Annie Oakley, Illus. by Leon Gregori. 
Grosset and Dunlap, New York, 1956. Grades 4-6. 
Recommended for remedial reading classes since the writing is 
simple, However, it is so interesting that boys and girls in 
their teens will enjoy it, A factual story of one of the most 
colorful figures in· the Old West. 
Conrad, Sybi~, The Golden Summer, Illus, by Mary .Stevens. Henry Holt 
and Company, Inc., New York, 1955. Grades 6-9. 
Terry is an only child who moves to a town in her last year of 
junior high school. Her difficult problem is social adjustment; 
but she is put on the right track when she goes to summer camp. 
The story will help others who need to be taught to share. 
Dagleish, Alice, The Courage of Sarah Noble, Illus. by Leonard Weisgard. 
Charles Scribner's Sons, New York, 1954. Grades 4-7. 
A realistic story written with simplicity. Tells of an eight-year~ 
old girl who served as her father's companion. They moved from 
Massachusetts to Connecticut to find a new home. Many hardships 
were encountered, but due to Sarah's courage, it paid off in the 
end. Indians proved to be true friends of the Noble family. 
Eyans, Eva Knox, Why We Live.Where We Live, Illus. by Ursula Koering. 
Little, Brown and Company, Inc., New York, 1953. Grades 5-8, 
Explains simply why Americans live where they do, due to the geo-
logical formation of land and water, need for food, space, dis-
coveries and inventions, increase in. trade, and other factors, 
Ewen, David, The Story of George Gershwin, Illus. by Graham Bernbach. 
Henry Holt and Company, Inc,, New York, 1943, Grades 6-10. 
The life of an American musician who composed a new type of .Ameri-
can music. His contributions have enriched our cultural heritage· 
and are enjoyed by us today. Other books by the same author: 
A Good Life; The Story of Arturo Toscanini; The Story of Irving 
Berlin; and The Story of Jerome Kern. 
Fritz, Jean, Pudding ·Street, Illus. by Sofia. Coward Publishers, New 
York, 1955. Grades 4-6. 
The children of Pudding Street show the people of their neighbor-
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hood that they know how to live together, by using the branches of 
a tree for their favorite pastimes. 
Graham, Vera, .:Tc:r.=ec:a"'s'=u'"r'-'e'-=-'i"'n~t"'h"'e"-:-C"-o"-v=e.:r-:e"'d'---'W'"'a"g"o=n . 
:Philadelphia.' 1952. Grades 4-6. 
J. B. Lippincott Company, 
An alarming story of the Stone family and their daughter, Flave-
Ann. They made a trip from Missouri to Oregon and Flave-Ann 
played music on the way. Many times she thought she would have 
to part with the organ because of its weight and the need for 
space. A true story. 
Hall, Rosalys, The Tailor's Trick, Ill us. by Kurt Werth. J. B. Lippin-
cott Company, :Philadelphia, 1955. Grades 1-3. 
An attractiveiy illustrated book done in sizeable print. An old 
folk tale, we find a spirited yarn of a young tailor in Rhode 
Island whose neighbors try to marry him off. This book is recom-
mended to help those who need social and emotional maturity. 
Hays, Wilma Pritchford, Pilgrim Thanksgiving, Illus."by Leonard Weis-
gard. Coward-McCann Publishers, New York, 1955. Grades 2-5 . 
Damaris Hopkins, a little pilgrim girl, gives her account of the 
first Thanksgiving Day. She was timid about the Indians coming 
to the feast, so she resorted to her little dog. Her brother, 
who was older, made friends with an Indian boy right from the 
start. Finally, when the feast day ended, prayers were finished, 
Indian dances were done, and speeches made--Damaris learned to be 
thankful for the Indians. This is a good story to instill inter-
dependence and brotherhood. 
Hoff, Carol, Johnny Texas. Follett Publishers, Chicago, 1950. 
Grades 4-7. 
Johann came to America in 1834. He was told by the Texas stage 
coach driver that in Texas he was "Johnny," so he became Johnny 
Texas. Johnny loved his life in the new world in spite of 
storms, flood&, and trouble with Mexico. The surprise ending is 
worth waiting for. 
Holling, C. Holling, Tree in the Trail. "Houghton Mifflin Company, 
Boston, 1942. Grades 4-7. 
The story of a great cottonwood tree that grew for more than 200 
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years, from 1610 to 1834, beside an Indian trail that later became 
the famous Santa Fe Trail. The tree's story is a tale of Indians, 
exploreJ;s, and pioneer settlers in .the great .Southwest. 
Hubbell, Harriet Weed,·The Captain's Secret, Illus. by Edward J. Smith. 
Westminster Publishers, Philadelphia, 1955. Grades 5-10. 
A mystery story involving two boys and a girl. 
in Cape Cod in the 1820's. The mystery is not 
secret is found in a little inlaid box. 
It takes place 
solved until the 
Janes, Edward C., Wilderness Warden. Longmans, Green and Company, 
New York, 1955. Grades 6-9. 
MOre advanced readers will enjoy this story of a young warden in 
northern ~ine, who needs all of his wits and endurance in his 
conservation work. A good supplement to the social studies and 
science texts. 
Jupo, Frank, Nothing to Wear But Clothes, Illus. Aladdin Publishers, 
New York, 1953. Grades 3-6 . 
Gives the story of the how and why of clothes. Traces and illus-
brates clothes from the beginning with bearskins, to the present 
with space suits. Simple reading. 
Justus, May, Surprise for Peter Pocket, Illus. by Jean Tamburine. 
Henry Holt and Company, Inc., New York, 1955. Grades 1-4. 
A story of happy family relationships, and other fine stories of 
Tennessee mountaineers, beautifully illustrated. 
Kelly, Regina F., Beaver .. Trail, Ill us. by Carl Jaye. Longmans, Green 
and Compa,ny, New York, 1955. Grades 5-9. 
The story is about Jimmy and his uncle, who have intentions of 
going west to take up farm land. They finally reach ~ckinac 
Island in 1811, at the time of the fur trading rendezvous. Read 
of their thrilling adventure around Lakes Michigan and Huron. 
Lampman, Evelyn, Tree Wagon. Doubleday and Company, Inc., Garden City, 
New York, 1953~ Grades 6-8. 
The Luelling family traveled to Oregon and took a wagon loaded 
with 700 young trees, to plant in the new countJ;y. Gradually, 
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Seenie learned to love the trees. The family's long trip was 
interrupted by many Indian attacks, but luckily, the tree wagon 
saved the family. 
Larom, Henry V., Bronco Charlie: Rider of .. the Pony Express, Ill us. by 
Wesley Dennis. "Whittlesey Publishers,. New York, 1951. Grades 3-5. 
Charlie is nearly twelve a11d his ambition is to be a Pony Express 
rider. One day he gets a chance to carry the mail because a 
horse came in without a rider. One will enjoy reading to find 
out about his exciting trip and what happens afterwards to make 
Charlie happy. 
Lattimore, Eleanor Frances, Molly in the Middle, Illus. Morrow Pub-
lishers, New York, 1956. Grades 4-6. 
Reveals family relations as told by Molly as she spends a busy 
summer at home in New Hampshire with her brothers and sisters. 
She is the middle child in a family of nine boys and girls. 
Lawrence, Mildred, Island Secret, Illus. by Paul Galdone. Harcourt, 
Brace and Company, In.c., New York, 1955. Grades 4-6 . 
Bonnie, twelve years old, ·is kept busy watching the suspicious 
activities of an unfriendly neighbor at the island home in the 
Erie. This gives the. reader an opportunity to be rational. 
What would you do if you were in Bonnie 1 s place? 
------~' Peachtree Island, Illus. by ~ry Stevens. Harcourt, Brace 
and Company, Inc., New York, 1948. Grades 3-5. 
Serves two purposes: fills a need for a wholesome family story, 
and gives excellent material in social studies about the .orchard 
industry·of the Great Lakes area. 
Malkus, Alida Sims, We Were There at the Battle of Gettysburg, Illus. 
by Leonard Vosburgh. Grosset and Dunlap, New York, 1955. 
Grades 4-9. · 
The adventures of a 14-year-old boy and his sister caught in the 
middle as Union and Confederate soldiers march to battle in the 
Civil War. Well illustrated. 
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Malloy, Anne, 
Thomson. 
The Secret of the Old Salem Desk, Illus. by Aline K. 
Ariel Publishers, New York, 1955. Grades 3-7. 
An enjoyable mystery. The only thing of value on an island off 
Maine was a handsome old secretary made in China especially for 
Stephen's great-grandfather. Stephen's adventures begin when the 
desk disappears. 
McCloskey, Robert, Centerburg Tales, Illus. The Viking Press, New 
York, 1951. Grades 4-6. 
Good reading for social adjustment problems. Homer Price, a 
typical American boy, solves all problems efficiently; and 
Grandpa Hercules tells tall tales in a typically American town 
of Centerburg. 
----~~~.' One Morning in Maine, Illus. The Viking Press, New York, 
· 1952. Grades 1-2. 
A story of a happy family, telling about the author's two small 
daughters at their island home off the coast of Maine . 
Meadowcraft, Enid 
Harve Stein. 
La Monte, 'The Story of Thomas Alva Edison, Illus. 
Grosset and Dunlap, New York, 1952. Grades 4~6. 
by 
Recommended for remedial reading and history classes as well as a 
science supplement. Gives a fascinating story of the life of one 
of America's greatest inventors. 
Means, Florence Crannell, Carver's Geor~e. Houghton Mifflin Company, 
Boston, 1953. Grades 4-9. 
A story filled with good will, presenting the scientific con-
tributions of George Washington Carver. 
Meigs, . Cornelia, Fair Wind to Virginia, Ill us. by John C. Wonsetler., 
The Macmillan Company, New York, 1955. Grades 4-6. 
A story of good family relations. The setting is in Colonial 
Williamsburg in the days of Thomas Jefferson. Two English 
children make their home here and find real adventure. 
Boston UniversitY, 
Behool of Eduoatio~ 
Library 
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Meigs, Cornelia, Covered Bridge, Illus. by Marguerite.de Angeli. 
The Macmillan Company, New York, 1936. Grades 4-6. 
The setting of this story is in New England. Constance Anderson 
tells of spending .a winter on a Vermont farm. When Ethan Allen 
came to school one morning and wrote on the boa:rd, "Today is a 
holiday," the thrills begin. Also thrilling is the account of 
Peter Macomber saving the covered bridge in the :rising flood of 
Hebron Brook. 
---------' Swift Rivers, Illus. by Peter Hurd. Little, Brown and Company 
Boston, 1937. Grades 7-9. 
The reading is advanced but colorfully painted pictu:res bring to 
life the realistic story of the lumber industry in its infancy. 
Gives a good deal of authentic background on the Louisiana 
Purchase. 
Miers, Ea:rl Schenck, The Story of Thomas Jefferson, Illus. by Reynold C. 
Pollak. Grosset and Dunlap, New York, 1955. Grades 4-6. 
A lively biography of our third president. 
interesting and challenging to teen-agers. 
history of remedial :reading. 
Easy to read, yet 
May be used for 
---------' The Rainbow Book of American History, Illus. by James 
Daugherty. World Publishers, Cleveland, 1955. Grades 6-12. 
An excellent reference of the story of America from the days of 
Viking expeditions to the atomic age. There are over 300 illus-
trations throughout the 50 chapters which cover outstanding 
events in our history. 
Milhous, Katherine, With Bells On, Illus. Charles Scribner's Sons, 
New York, 1955. Grades 1-4. 
Gives one the remarkable feeling of preparing for the awaited 
joys ·of Christma.s. The setting is in .old Pennsylvania, in 
Conestoga wagon days. Promotes a feeling of reverence and family 
affection. Attractiv"::LY illustrated. 
Miller, Helen Louise, Plays for Living and Learning. Twenty-five 
Dramatic Programs for Classroom, __ and .Assembly. Play&, Inc., Boston, 
1955. Grades 1-6. 
Presents plays which dramatize such subjects as citizenship, 
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language, money, arithmetic, transportation, conservation, 
astronomy, speech, weather, light, Book Week, and United Nations. 
Offers satisfying -experiences to foster better social relations. 
Morgan, Nine Hermanna, Prairie Star, Illus. by Robert Heineberger. 
The Viking Press, New York, 1955. Grades 5-7.' 
Relates good family relations, showing excellent adjustment made 
by .the hero, Johann, a youngster from Norway who finds things 
strange compared to his former country. Later he discovers he 
has something to contribute to this new_land. 
Murphy, Ruby Bradford, American Riddles in Rhyme, Illus. by John Dukes 
McKee. Abingdon Publishers, Nashville, 1955. Grades 2-5. 
Presents learning situations through fun. Orte hundred thirty-
three riddles present interesting facts about America, its cities, 
states, rivers, holidays, songs, sports, great men, etc. 
Neff, Priscilla Horton, Little Miss Callie, Illus. by Charles H. Geer. 
Longmans, Green and Company, New York, 1955. Grades 5-7 . 
Recommended as a good story for personality adjustment. The 
heroine, a little girl of unusual personality, found it not dif-
ficult to adjust to new life in California. 
Neilson, Winthrop, The Story of Theodore Roosevelt, Illus. by Edward A. 
Wilson. Grosset and Dunlap, New York, 1953. Grades 4-6. 
A lively biography of one of America's most colorful presidents. 
Suitable for remedial reading with a high interest level, 
Nolan, Jeanette Covert, The Story of Ulysses S. Grant, Illus. by Lynd 
Ward. Grosset and Dunlap, ·New York, 1953. Grades 4-6. 
An interesting biography of America's eighteenth president. 
May be used for history and remedial reading. 
Richardson, Ben, Great American Negroes, Illus. by Louise Costello. 
Thomas Y. Crowell Company, New York, 1945. Grades 6-10. 
Brief stories of high interest about great American Negroes such 
as Crispus Attucks, Frederick Douglas, Booker T. Washington, and 
others. 
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Rosevear, Marjorie, The Secret Cowboy, Illus. by Charles Geer; 
Messner Publishers, ~ew York, 1955. Grades 4-6. 
Promotes social and emotional maturity. Cliff is ten years old. 
While in Arizona for his health he becomes a real cowboy through 
a rancher's help and understanding: 
Towntree, Lester, Little Turkey, Illus. by Richard Bennett. The Viking. 
Press, ~ew York,·l955. Grades 4-6.· 
Little Turkey lived in the early 1900's on a valley farm in the 
Sierra ~evadas. He was one of nine children. The story tells of 
his unusual life in the wild country. This might have helped him 
to overcome his shyness. Recommended for those who have person-
ality problems. 
Rudomin, Esther, Let's Cook Without Cooking, Illus. by Lish Weil. 
Thomas Y. Crowell Company, ~ew York, 1955. Grades 3-6. · 
A collection of 55 easy and tempting recipes to be prepared with-
out a stove. Promotes group sharing, table courtesy, economy. 
Sets the mood for better social relations in the classroom and 
elsewhere. 
Rydberg, Ernie, Bright Summer, Illus. by Vera ~eville. Longmans, 
Green and Company, ~ew York, 1954. Grades 4-6. 
Deals with race relations in California where Mexicans and Ameri-· 
cans work together in orange groves. De.scribes the harvesting of 
oranges, lemons, and walnuts. The heroine is a handicapped girl 
with art.istic talent. 
Seckar, Alvena, Zuska of the Burning Rills, Ill us. by Katherine Voute. 
The Oxford Press, Fair Lawn, New Jersey, 1952. Grades 4-6. 
A Herald-Tribune honor book, this volume is a regional story of 
Slovak coal miners in West Virginia: 
Tooze, Ruth, and Beatrice Perham Krone, Literature and Music; as Re-
sources for Social Studies. Prentice-Hall, Inc., New York, 1955. 
For teachers. 
A guide to books, songs, stories, and.musical selections which 
may be helpful in teaching children a better understanding of the 
culture of the United .States and other countries. Includes a 
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Twain, Mark, The Adventures of Tom Sawyer, Illus. by Walter Hodges. 
Dutton Company, New York, 1955. Grades 5-8. 
The companion books, Tom Sawyer ·and Huckleberry Finn, have in them 
true experiences of young adventurous American boyhood along the 
Mississippi River. Written with appeal and imagination and in-
vitingly illustrated in color. 
Webber, Irma E., Thanks to Trees, Illus. Scott, Foresman and Company, 
New York, 1952. Grades 3-5. 
An easy book to read, giving information, illustrations, and 
diagrams in color. May be used in the study of trees, their con-
servation and service to man. 
Weir, Ruth Cromer, BenJamin Franklin; Printer and Patriot, Illus. by 
Rus Anderson. Abingdon Publishers, Nashville, 1955. Grades 3-6. 
Presents materials on Benjamin Franklin from his boyhood through 
his career as a scientist, statesman, and diplomat.· Vocabulary 
serves the general range of needs . 
Wilder, Laura Ingalls, On the Banks of Plum Creek. Harper and 
Brothers, New York, 1953. Grades 4-6. 
Laura lives with her family in a dugout on the. banks of plum 
Creek in Minnesota. She spends many happy days with her sister 
Mary as they play on the river banks. Readers will enjoy the 
adventure of: a runaway, a flood, a prairie fire, and a 
blizzard. Another pioneer story by the same author, By.the Shores 
of Silver Lake. 
Wittenberg, Rudolph, On Call for Youth; How to Understand and Help 
Young People. .Association Press, New York, 1955. For t.eachers. 
Serves to guide par.,nts an<i leaders to the awareness of the 
individual adolescent behind typical everyday behavior. Gives 
the role of adult society in complete detail. Based on sound 
psychoanalytic principles. 
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CHAPTER IV 
SUMMARY AND CONCLUSION 
The purpose of this study was to present an annotated bibliography 
of materials suited to the curriculum of grade five social studies in 
the Norfolk, Virginia public school system. The problem was justified 
by reference to authorities in the field and to the situation in the 
school system mentioned. Books were selected on the basis of the fol-
lowing criteria: 
1. Children's interests and needs 
2. Utility of content 
3. Level of difficulty 
4. Authenticity 
5. Style, illustrations, and format. 
The need for further research.-- Although this study may possibly 
have value for fifth grade pupils and teachers in systems other than 
Norfolk, Virginia, similar studies should be conducted at various local 
levels to gear programs to peculiar local e)llphases. 
It has been well said that the curriculum is made in the classroom. 
When teachers and pupils face up to the challenge of making iearning 
activities meaningful and fascinating in each classroom situation, then, 
and then only, will social studies come alive for children and present 
an exciting and fruitful adventure for both teacher and those taught. 
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